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Context
Holy Name Catholic Primary School firmly believes that it needs to provide the children in its care with all the necessary skills to be successful in their future life, both academically and pastorally. Our aim is that by the time our children leave, they are independent learners who have acquired the wider skills that will help them to succeed in the next steps of their education and that they are aware of their talents. We strongly feel that it is not only the academic support we provide that is vital, but also the pastoral care. The whole team works cohesively to provide an effective programme of personal care, individual nurturing and collective responsibility.
Holy Name is a mid-sized primary school with 325 pupils on roll (capacity 341), which is in line with national averages. The school serves a community facing above average deprivation, reflected in the IDSR contextual indicators. 30.97% of pupils are eligible for free school meals over the past six years, broadly in line with national figures. The proportion of pupils with Education, Health and Care Plans (2.8%) is close to average, while those receiving SEN Support (12.3%) is also close to average, indicating that although identified need is lower than national figures, the school continues to support a wide range of barriers linked to social and economic disadvantage. Additionally, 20.8% of pupils have English as an additional language, contributing to the varied starting points seen across the school. Our data also shows that our current Nursery cohort has 85% of children, 3 levels below the expected level of Speech and Language development.
We expect that children make good progress from their very different starting points and go on to achieve the very best outcomes in Reading, Writing and Mathematics. IDSR data shows that attainment at Key Stage 2 for reading, writing and maths combined is 68% in 2024/25, compared with 62% nationally, and 63% over the latest three-year average (61% nationally). This places outcomes broadly in line with national averages, despite the school’s contextual challenges.
In reading, attainment is a notable strength. The three-year average is 81% (national 74%), consistently above national figures. In 2024/25, 77% of pupils reached the expected standard, in line with national outcomes, following two years where performance was above average (82%). In writing, outcomes are broadly in line with national, with a three-year average of 69% (72% nationally) and 73% in 2024/25, showing improvement from the dip in 2022/23 (64%). Mathematics is also an area of strength, with a three-year average of 78% (national 73%) and particularly strong performance in 2024/25 at 84%, which is above national (74%).
We also expect pupils to succeed in a wider range of outcomes: that they are positive learners, self-disciplined, respectful, and engaged in school life. Holy Name is a popular and thriving school where visitors comment on the calm learning environment, the positive attitudes of pupils, and the strong relationships evident across the school. Behaviour and attitudes are consistently good, reflecting the school’s inclusive ethos and clear expectations.
The school is situated in a challenging city ward and plays a central role in supporting families facing significant social and economic pressures. Many pupils enter the school with very low starting points, particularly in communication, language, and social development, which remain key priorities in Early Years and Key Stage 1. Despite these barriers, pupils make strong progress due to high-quality teaching and targeted support.
We see it as our mission to raise aspirations and ambition. Many families have limited experience of higher education, and there are challenges around parental literacy and engagement. Through strong pastoral care and the work of the Inclusion Team, the school actively supports families and encourages involvement in children’s learning. Initiatives such as ‘Help Your Child Thrive’, Nursery home visits and Reception ‘Stay and Play’ sessions strengthen these relationships from the outset.
The school places a high emphasis on promoting healthy lifestyles and positive wellbeing, supported by a specialist Sports Coach and a wide extra-curricular offer. This contributes to pupils’ personal development and engagement in school life.
Challenges
Our school community faces significant challenges linked to deprivation, housing instability, and the impact of recent national issues such as Covid and the cost-of-living crisis. Some families experience homelessness and temporary accommodation. As a result, pupils often arrive with social and emotional needs that require ongoing support.
Despite these challenges, the school has highly effective systems for pastoral care. Behaviour is good, and a nurturing, inclusive approach ensures that pupils feel safe and supported. Two ELSA-trained staff and partnerships with external agencies strengthen provision for vulnerable pupils. This work was recognised through achieving Centre of Excellence status from the Inclusion Quality Mark in 2024, which was successfully maintained in 2025 and 2026.
Overall, IDSR data reflects a school that is performing in line with or above national averages in key areas, particularly in reading and mathematics, while continuing to address the barriers faced by its community. Holy Name remains committed to ensuring that all pupils achieve well and are fully prepared for the next stage of their education and life beyond school.
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	Safeguarding 



	Safeguarding is MET




	
At our school, safeguarding is everyone’s responsibility. Leaders have established an open culture where staff, pupils and families feel confident to share concerns. A well-established Safeguarding Team, including SENDCo and Senior Leaders, has recently been expanded to include the Assistant Head and the Pastoral Lead; this demonstrates our shared commitment to pupils’ welfare. Multi-agency working is effective; we work closely with health, social care, early help, police, CAMHS and the St Vincent de Paul charity to secure timely support, for example co-ordinating with social care to provide family support following concerns about neglect and serious criminal activity (cuckooing). The head teacher and deputy head visited the home after receiving no answer to repeated telephone calls. The family home was empty, so we visited every address known to school, including mum’s workplace until a family member contacted school to inform that the children were with maternal grandmother. School pushed for extensive social care involvement as there were major concerns for the family. Children are still under Child Protection. Leaders maintain strategic oversight through termly safeguarding reviews, governor monitoring, and analysis of patterns in behaviour, attendance, exclusions and referrals. We learn from safeguarding cases and incidents, adapting practice—for example, we insist upon at least three points of contact for every child and there have been numerous occasions when we have contacted grandparents or aunts and uncles, particularly when children are absent from school 
and parents are not responding.
We also receive NSPCC Monthly Safeguarding Review Cases, which give advice on possible adaptations of current practice. 
Pupils are kept safe and tell us they feel safe. The voice of pupils, including those not on site full-time, is gathered through pupil voice surveys and pastoral staff (ELSA and Pastoral Lead) check-ins; for example, identified pupils have daily check-ins with Mr Moore (Pastoral Lead/ELSA) Mrs Cormack (ELSA). Pupils often access this through parental requests. Teaching pupils how to stay safe is embedded in the curriculum, covering online safety, consent, privacy, healthy relationships and recognising trusted adults. For instance, NSPCC deliver assemblies showing children how to stay safe. Pupils and parents know who to go to for support, reinforced through assemblies, newsletters and safeguarding displays. We have invested in the ‘My Happy Mind’ Programme, which teaches children coping strategies and self-regulation, helping them re-integrate into the classroom. Such instances are often as a result of safeguarding issues and ACEs. We have also been heavily involved with the ‘Know Knife Crime’ charity, we organised a relay run between 18 local schools, working alongside the charity and Merseyside Police to raise the profile in our community of the seriousness and impact of knife crime on our young people today.  This also acted as a powerful message to the community that schools and police are untied.  Some of the Y5 and 6 children ran the race in t shirts designed by a committee of pupils from all 18 schools, working collaboratively and powerfully together.  This was a crucial message for our Y5 and 6 pupils who are due to embark on their secondary education.  The local high school also took part and supported this.  Our actions for 26/27 are to increase the involvement of the community police unit in school to deliver a series of talks including knife crime, drugs and alcohol, online safety, gangs and culture, personal safety going to high school independently and they are happy to make more of a bespoke delivery to our setting based on our priorities. 
All staff are vigilant and confident in identifying and acting on concerns. They all receive annual safeguarding training, delivered by the DSL, up to date PREVENT training.  The Safeguarding team have off site training, and we have recently purchased a new resource from Honey Guide (termly training for all staff). As a result, staff recognise signs of possible safeguarding concerns and follow procedures consistently using our online system. They also know to speak directly to DSL or DDSL immediately if a concern arises. Recent examples include swift reporting of concerns about a change in a child’s demeanour leading to Early Help involvement. Staff have recently had training on ACES delivered by seedlings, this gave staff the information to recognises ACEs in children and how to deal with concerns. Leaders respond robustly to peer-on-peer abuse, addressing bullying, physical abuse (including threats involving weapons), sexual violence/harassment, and domestic abuse. For example, following an incident of online grooming involving a group of Y5/6 children, we worked closely with parents, Police and Social Services to ensure the children’s future safety (the children were at a sleepover in one of their parents’ houses). We re-enforced online safety messages with the children and arranged for NSPCC to deliver sessions for the children. Leaders are aware of the upcoming changes in law with social media and are preparing the curriculum to ensure that children and their families can manage this transition as smoothly as possible. Leaders fulfil all statutory safeguarding duties, including safer recruitment, Prevent, referrals and rigorous record-keeping.
Where minor safeguarding issues are identified, leaders act quickly. For example, during a routine Health and Safety check (Site Manager, HT, DSL) it was identified that, because of relatives approaching the railings and trying to pass items through, this constituted a safeguarding concern, so leaders invested immediately in fencing to cover the railings to make these events impossible.
Policies are clear, accessible and reviewed annually with interim updates when guidance changes. For example, the Safeguarding, Child Protection, Whistleblowing, Safer Recruitment, Filtering and Monitoring, PSHE policies etc. are reviewed and updated annually.  Leaders are reflective and receptive to challenge; safeguarding audits, governor scrutiny and staff supervision ensure continual review of systems and impact. Leaders monitor staff practice and provide regular supervision and support; for example, designated safeguarding leads attend monthly safeguarding supervision with the whole team.  Leaders follow local authority procedures for safeguarding concerns or allegations about adults, ensuring safe practice and maintaining high professional standards. For example, the Staff Safe section of CPOMS documents low level concerns regarding staff conduct. Referrals to the LADO can be made for serious concerns (staff are aware of the referral process). The Single Central Record is audited annually by the Head Teacher, Chair of Governors and the Education Improvement Partner to ensure compliance. Required pre-employment vetting checks for all staff have been made.
Relevant staff (EYFS) are Paediatric First Aid trained and all staff are trained in the correct use of epi-pen devices. Pupils with medical needs have individual profile documents, which enable us to follow guidance from medical professionals and parents.
Governing board oversight is strong. Governors meet regularly with DSLs, review records securely, and challenge leaders on thresholds, caseloads and training. This provides confident assurance that safeguarding systems remain consistently effective and evolving. The school’s Safeguarding Governor is a Detective Inspector with Merseyside Police. He is pro-active within this role and has attended Supervision Meetings, and safeguarding training for staff. This ensures he has a clear and concise overview of the school’s safeguarding practices.
Overall Judgement
Safeguarding at Holy Name is highly effective. Systems are robust, leadership is excellent, and pupils are safe, feel safe and know how to stay safe. The school consistently meets statutory duties and demonstrates a relentless commitment to continuous improvement in safeguarding practice.


	





	Inclusion



	Inclusion is the EXPECTED standard



	
Leaders ensure that pupils’ needs are identified quickly and accurately, including those of disadvantaged pupils, pupils with SEND, pupils known or previously known to children’s social care, and those facing other barriers to learning or wellbeing. Rigorous transition procedures, baseline assessments, ongoing diagnostic tools and close communication with families and external professionals enable emerging or changing needs to be recognised early. As a result, pupils receive timely intervention which prevents escalation of need and secures stronger engagement in learning. For example, early speech and language referrals in Nursery and Reception result in pupils developing communication skills that allow them to access classroom learning confidently.
‘’ Holy Name Catholic Primary School continues to exemplify the very best traditions of Catholic education within the City of Liverpool. This is a school where inclusion is the lens through which every strategic decision, professional conversation and interaction with children is viewed. Since first achieving the Inclusive School Award in 2024, leaders have continued to build thoughtfully upon exceptionally firm foundations. The school has demonstrated a disciplined commitment to continuous improvement, ensuring that each new development strengthens the quality of education whilst remaining faithful to its distinctive Catholic mission, its values and the community it proudly serves. There is a tangible sense of organisational maturity. Previous priorities have become embedded, leadership capacity has continued to grow and the school now possesses the confidence to influence practice beyond its own walls.

From the moment I entered the building there was an unmistakable sense of local pride, belonging and aspiration. HNCPS is an exceptionally attractive learning environment where every display, shared space and classroom has been carefully designed to celebrate learning, reinforce curriculum knowledge and communicate the school's unwavering belief in every child. The environment has been crafted with educational purpose and tells the story of a community proud of both its heritage and its future.
Particularly striking is the magnificent Liverpool skyline mural, celebrating the city's rich history whilst encouraging pupils to recognise their place within an increasingly interconnected world. Throughout the school there is a powerful balance between developing a strong local identity and fostering global awareness, ensuring children understand both where they come from and the limitless possibilities of where they may one day go.
Despite exceptionally high summer temperatures during the review, the atmosphere throughout the school remained calm, purposeful and joyful. Relationships between adults and pupils were characterised by warmth, mutual respect and genuine affection, whilst classrooms remained highly productive and fully engaged in learning. During breaktimes and around the school there was an infectious excitement generated by the Mini World Cup competition. Pupils spoke enthusiastically about representing different nations, celebrating diversity and participating alongside their friends. These moments may appear simple, yet they illustrate something much deeper about Holy Name.
Leaders understand that belonging is created through shared experiences. The enthusiasm, laughter and collective pride witnessed throughout the day reflected a school community where every child feels part of something special.
A hallmark of the school is the consistency and quality of systems and processes, particularly within SEND provision. Clear referral pathways, supported by well-communicated flowcharts, ensure that concerns are identified early and acted upon effectively. The expectation that teachers engage with parents and carers at the earliest stage fosters a strong partnership approach and ensures transparency.
One of the school's greatest strengths is the confidence with which pupils speak about their experiences. Throughout discussions they described Holy Name as a place where they feel safe, listened to and valued. Pupil voice is not confined to questionnaires or annual consultations but is fabricated within the daily life of the school. Children spoke confidently about adults who genuinely listen to their ideas and about opportunities to influence aspects of school life that matter to them. The maturity with which pupils articulated their views was particularly impressive and reflected a culture where respect, dialogue and collaboration are consistently modelled by adults. There is a palpable sense that children believe this is their school. They understand that their opinions carry weight and have confidence that their contributions will influence positive change.
This commitment to pupil participation extends well beyond the traditional School Council. Holy Name has developed an impressive culture of leadership where children willingly assume meaningful responsibilities across many aspects of school life. Reading Revolutionaries, Maths Ambassadors, Play Leaders, Eco Committee members, Fairtrade representatives, Prefects, Playground Buddies, Horticulturalists and Thinking Moves Leaders all contribute positively to the daily life of the school. Pupils spoke proudly of giving their own time to support younger children, improve the school environment and contribute to wider community initiatives. Through these opportunities they develop leadership, resilience, empathy, teamwork and an authentic understanding of democratic participation and service.
Leaders have established an ambitious curriculum that remains firmly rooted in excellence in literacy and numeracy whilst preparing children for the opportunities and challenges of the future. Across the school there is clear evidence of high academic expectations combined with carefully planned opportunities to develop critical thinking, articulate communication, creativity and problem-solving. Staff are increasingly embracing the opportunities presented by artificial intelligence and emerging technologies whilst remaining equally committed to teaching pupils about ethical technology use, digital responsibility and informed decision-making. This thoughtful approach ensures that innovation enhances rather than replaces high-quality teaching and learning. Pupils are therefore being equipped not only for success at secondary school but for future employment, higher education and active participation within an increasingly technological society.
Teaching throughout the school is characterised by high expectations, strong subject knowledge and a detailed understanding of individual learners. Teachers demonstrate considerable skill in adapting learning whilst maintaining ambition for every child.
Responsive assessment informs teaching effectively and professional dialogue reflects a culture where evidence-informed practice is valued. Staff work collaboratively rather than in isolation, sharing expertise and engaging in professional reflection with a common purpose of improving outcomes for pupils. There is a strong sense of collective efficacy, where curriculum leaders, class teachers and support staff all understand their contribution towards securing consistently excellent classroom practice.
My biggest takeaway is the school's unwavering commitment to developing the whole child. Pupils display resilience, kindness, respect and confidence in equal measure. They demonstrate genuine pride in representing Holy Name through an extensive range of sporting competitions, music, clubs, leadership opportunities and wider community events. Conversations with pupils consistently returned to the opportunities available beyond the classroom, with children speaking enthusiastically about representing their school and contributing to something larger than themselves. Leaders have successfully created an eco-system where participation is viewed as a positive entitlement rather than a privilege and where achievement is celebrated in its widest sense.
The school also demonstrates strong practice in working with families and the wider community. Communication with parents and carers is clear, with multiple avenues in place to ensure that information is shared effectively while also supporting staff wellbeing. Initiatives such as the workshops and events which invite parents and carers into school to learn and celebrate alongside their children reflect a commitment to building strong, supportive relationships with families. Indeed, on the morning of my visit workshops were in full flow and well received by the patrons who availed of them. The Leaders’ willingness to engage in multi-agency working further strengthens this support, ensuring that families receive coordinated and effective help.
The school's inclusive philosophy continues to underpin every aspect of provision. Safeguarding remains exemplary and is understood by all as the responsibility of every adult. Leaders have established highly effective systems that place children's welfare, mental health and wellbeing at the very heart of school life. High-quality SEND provision, strong pastoral systems, early intervention and a relentless commitment to removing barriers ensure that children receive support that is timely, personalised and compassionate. Importantly, these systems never diminish expectations. Instead, they enable pupils to access an ambitious curriculum within an environment where they are known, understood and encouraged to flourish. HNCPS is a school where attendance, wellbeing, safeguarding and inclusion operate as complementary strands of one coherent vision.
Leadership at Holy Name is strategic, reflective and values-driven. The leadership team and middle leaders have developed a culture where improvement is understood as everyone's responsibility. Resources, professional learning and curriculum development are carefully aligned around a shared ambition to provide the very best education for every child. I was proud to meet with and learn about the unwavering commitment of the Governing Body. Governors possess an excellent understanding of both the school's strategic priorities and the distinctive context of the community it serves. Their support extends well beyond statutory accountability. They provide thoughtful challenge, celebrate success appropriately and demonstrate an unwavering commitment to ensuring that every decision reflects the school's inclusive Catholic mission. It is evident that leaders and governors work in genuine partnership, creating the stability, ambition and strategic oversight necessary to sustain long-term improvement.
Perhaps the defining characteristic of Holy Name and the team the reside under its roof is its authenticity. Whether observing classrooms, speaking with governors, engaging with staff or listening to pupils, there is remarkable coherence between what leaders believe and what children experience every day. Academic excellence, outstanding inclusion offer, pastoral care, high-quality teaching, pupil leadership, safeguarding, citizenship, ethical innovation and Catholic values are not competing priorities – indeed inside their four walls they are seamlessly woven together to create an exceptional educational experience.
Pupils leave this remarkable school with secure academic foundations, developed literacy and numeracy skills, increasing digital confidence, strong moral purpose and a genuine commitment to serving others. They understand their responsibilities as citizens, value diversity, embrace opportunity and possess the confidence to make a positive contribution to society. Holy Name Catholic Primary School continues to demonstrate every characteristic of a highly effective IQM Centre of Excellence. It is a school that combines ambition with humility, innovation with tradition and educational excellence with genuine compassion. It remains exceptionally well placed not only to sustain its own success but to influence inclusive practice across Liverpool and throughout the wider IQM family.
In summary, the school’s strengths lie in leadership, SEND provision, communication, platforming pupil voice, enrichment, staff development and family engagement. All of which combine successfully to create a setting where pupils are supported to thrive in a holistic sense. The Centre of Excellence review process clearly showed that the staff at Holy Name Catholic Primary School remain deeply committed to inclusive education and exemplify excellent practices.
I am firmly of the opinion that the school fully meets the standard required by the Inclusion Quality Mark to maintain its status as a Centre of Excellence. I therefore recommend that the school retains its Centre of Excellence status and is reviewed again in 12 months. The next review will look closely at how the school has interacted with its Inclusion Cluster and promoted continuing outreach. Evidence of Cluster working will underpin the capacity for the school to maintain its Centre of Excellence status.’’ (IQM Centre of Excellence review 2026)
Assessor:	Mr Kevin O'Neill
Findings confirmed by Inclusion Quality Mark (UK) Ltd:

………………………………………….

Leaders have high expectations for pupils with SEND and those who may be vulnerable. Personalised targets are ambitious yet realistic, promoting independence and resilience (eg EHCP, One Page Profiles) . Staff follow specialist advice where appropriate and adapt provision to meet needs (eg EP, SENISS, OSSME, Language Box, EMHP). Consequently, pupils are increasingly able to access the curriculum and participate fully in school life, with many making sustained and sometimes accelerated progress from their starting points (OO’R, RR, YS). For example, visual-support strategies (Visual Timetable, Classroom Screen)have improved emotional regulation of SEND children. Use of Sensory Circuits and the employment of a Pastoral Lead have also assisted in this .  A robust graduated approach (Assess, Plan, Do, Review) is embedded, ensuring appropriate universal, targeted and specialist provision. Staff access high-quality CPD in areas such as, Emotional Regulation, Trauma-informed Approaches and communication strategies. This consistent training results in strong classroom practice, with pupils receiving high-quality support that enables them to work with growing independence and improved emotional regulation. 
‘’Professional expertise underpins this provision. The extensive training undertaken in Adverse Childhood Experiences (ACEs), trauma and attachment, Education in Mind and Emotional Literacy Support has equipped the Pastoral Lead with a sophisticated understanding of the factors influencing children's behaviour and emotional wellbeing. Rather than relying upon (achieve little) sanctions alone, interventions are informed by research, therapeutic approaches and a genuine understanding of child development.
This expertise strengthens the confidence of colleagues across the school, providing teachers with timely advice and practical strategies that enable children to remain successfully included within their classrooms wherever possible. 
The impact of this work is already evident across the wider life of the school. Leaders reported improvements in behaviour, reductions in anxiety and increasingly positive outcomes for children receiving targeted pastoral support. Staff consistently described a school in which pastoral care as a shared commitment led with clarity, expertise and compassion. The close alignment between the Pastoral Lead, ELSA provision, safeguarding systems, attendance processes and SEND leadership has created a genuinely integrated model of support where children's academic, emotional and social needs are considered collectively rather than separately. This represents mature, highly effective inclusive practice.
There is also compelling evidence that the role is strengthening the school's long-term capacity. As children's needs continue to evolve, Holy Name has invested not simply in additional staffing but in specialist skills capable of influencing whole-school practice. Teachers spoke positively about the guidance available to them, whilst pupils demonstrated the confidence that comes from knowing trusted adults understand them, listen to them and advocate for them. In many respects, this development encapsulates the school's philosophy that successful inclusion is built through relationships before interventions and understanding before judgement. It is difficult to imagine the life of the school without this role, which perhaps provides the strongest evidence of its success.’’ (IQM Centre of Excellence review 2026)
Leaders have a secure understanding of these pupils’ needs and progress. The pupil premium strategy (see Pupil Premium document) draws on research and school-based evidence, and strategies are well-understood by staff. This ensures that interventions are targeted and meaningful, helping disadvantaged pupils and those with SEND to make improved progress, particularly in communication, literacy and attendance.
The qualified SENDCo holds significant strategic influence and works closely with leaders to shape and monitor provision. Their leadership ensures coherent, high-quality provision and consistent implementation of support plans across the school (full day’s transition meetings with every class teacher), resulting in improved outcomes and greater staff confidence in meeting diverse needs (Emotional Regulation Training and EMHP input) 
‘’ Holy Name has invested not simply in additional staffing but in specialist skills capable of influencing whole-school practice. Teachers spoke positively about the guidance available to them, whilst pupils demonstrated the confidence that comes from knowing trusted adults understand them, listen to them and advocate for them. In many respects, this development encapsulates the school's philosophy that successful inclusion is built through relationships before interventions and understanding before judgement.’’ (IQM Centre of Excellence review 2026)
Leaders contribute actively to the local SEND partnership, engaging in collaborative work and development opportunities. Participation in the local SEND strategy strengthens practice in school and secures clearer pathways and access to services for pupils with more complex needs.
Pupils known or previously known to children’s social care, including looked-after and previously looked-after children, are well supported. Personal Education Plans (PEPs), when needed, are robust and used to inform teaching and pastoral work. As a result, these pupils experience improved emotional stability, stronger attendance and positive academic progress over time. Close partnerships have been developed with EWO, Section 19 and AP Dept, SEND Caseworkers, Family Support Services and High School Transition Teams. We also work with the Virtual School, when needed to ensure targeted support. We have conducted school pick-ups, soft starts, free out of hours provision, relaxing of financial demands, uniform vouchers and Christmas toy appeals. Families are signposted to services such as Fazakerley Children’s Centre/FazFed, Early Help, SVP. 
Alternative provision is used appropriately and only where necessary, with leaders retaining oversight of welfare, attendance and academic progress. This ensures that pupils remain engaged in meaningful education and maintain positive links with school, supporting successful reintegration and long-term stability. Two children (FC, EC) attended Language Support Unit at Pleasant Street and Mab Lane schools.




	
Next Steps

-Further strengthen interventions for pupils with additional needs and those not meeting age related expectations in core subjects, ensuring each child makes progress, regardless of their starting point.
 Extend staff confidence in adaptive teaching strategies through targeted professional development and coaching, focusing particularly on high-impact strategies for pupils with complex communication and social-emotional needs, so classroom provision remains consistently strong across all phases and subjects (National College).
To develop leadership capacity so that inclusive practice is championed consistently across every curriculum area and embedded within all aspects of school life. Subject Leads to take ownership of Inclusivity in their own subject area (see action plans).







	Curriculum and Teaching



	Curriculum and Teaching is the EXPECTED standard



	
Leaders have an accurate and informed understanding of the quality of the curriculum and teaching across the school. Regular learning walks, book studies, pupil voice interviews, and assessment reviews ensure leaders pinpoint strengths and areas for development precisely. This intelligence directly informs deployment of staff and allocation of resources; for example, writing was identified as in need of improvement across the school so the Ready, Steady, Write scheme was purchased, which uses high quality texts to stimulate children’s imaginations. The scheme also focuses on the mechanics of writing with daily grammar and Sentence Accuracy activities. We have also introduced weekly, stand alone SPaG lessons, which have helped improve attainment in the subject, as evidenced by termly assessment. The Read, Write Inc handwriting scheme has also been purchased and children in every class regularly practise handwriting; we have seen an improvement in handwriting and presentation. Our phonics is strong as we use the Read, Write Inc phonics scheme in Early Years and Key Stage 1 and also have daily, Fast Track Phonics sessions for children identified as needing this intervention. We identified an issue around Maths basic skills and, following discussions with staff, we concluded the Maths curriculum was not giving enough opportunity for children to strengthen basic skills. Therefore, we created space within the maths scheme of work to specific deliver arithmetic sessions and allow for a period of consolidation so that children’s basic skills could improve. This was through introducing a stand-alone Basic Skills lesson from Year 1 to Year 6. As a result, we have seen an improvement in basic skills. Flash Back 4 (knowledge retrieval from previous lessons) at the beginning of every lesson has also helped improve basic skills as well as presentation in Maths books.
The curriculum is ambitious, well-planned and sequenced in every subject, with clear end points and well-structured progression. Leaders have ensured that each curriculum area builds cumulatively on prior learning and clearly identifies the substantive and disciplinary knowledge pupils must secure. Knowledge organisers, retrieval practice and carefully sequenced units ensure pupils revisit and deepen key concepts. Consequently, pupils remember more, connect ideas confidently and can talk with increasing accuracy about what they know and can do across subjects.
Teaching is typically strong and increasingly consistent. Teachers draw on secure knowledge of effective pedagogy, including explicit instruction, modelling, guided practice and formative assessment. Lessons reflect high expectations and a well-established culture of learning, and teachers skilfully adapt learning to meet pupils’ starting points. This results in pupils engaging purposefully, demonstrating strong learning behaviours and making good progress across the curriculum.

 Leaders ensure teachers have, or develop, the expertise they need. A purposeful programme of professional development — including instructional coaching, subject-specific CPD and joint practice development — builds staff knowledge and confidence. Subject leaders provide expert guidance and ensure consistency in implementation. For example, White Rose Maths, Ready, Steady Write, Read Write Inc and Kapow provide high quality CPD for teachers delivering the schemes (we purchased these after extensive research). We also subscribe to the National College, which has a vast bank of training resources. In addition, School Improvement Liverpool provide quality subject specific training for leaders and teachers. We have ECT mentoring from University College London. As well as that, we have regular professional conversations with subject leads to drive their subject forward.  As a result, staff are increasingly secure in curriculum delivery and pupils benefit from specialist input that raises the quality of teaching across phases.
Leaders and staff are highly attuned to foundational knowledge needs in communication and language, early reading, spelling, handwriting and mathematics. Targeted support — including daily phonics catch-up, handwriting intervention (EYFS, KS 1), precision teaching, speech-language interventions and mathematics fluency sessions — strengthens pupils’ foundational skills. This ensures pupils build secure building blocks for future learning, enabling them to keep up rather than catch up.
Reading is prioritised. All pupils in the early stages of reading receive systematic synthetic phonics (Read Write Inc) teaching, delivered consistently and with fidelity to the school’s chosen programme. Regular assessment identifies pupils who need further support, and targeted intervention and reading practice are implemented swiftly. Consequently, pupils develop secure early reading skills and quickly become confident, fluent readers who access the wider curriculum effectively.

Assessment is used purposefully and proportionately. Teachers use ongoing assessment to check understanding and adapt teaching. Subject leaders use assessment information to refine curriculum sequencing and identify pupils needing additional support. As a result, gaps are swiftly identified and reduced, and the curriculum remains responsive and well-matched to pupils’ needs.
Leaders emphasise high-quality teaching as the first line of support, supplemented by carefully targeted interventions. Reasonable adjustments and adaptations are made thoughtfully for pupils with additional needs, and EHC plans are fully considered when planning and delivering learning. This ensures pupils with SEND access a broad, ambitious curriculum and achieve well in relation to their starting points.
Overall, the school’s culture of ongoing curriculum refinement and professional learning ensures continuous improvement in teaching and learning. Pupils develop secure knowledge, positive learning behaviours and strong attitudes to challenge, preparing them well for the next stages in education.






	
Next Steps
Enhance formative assessment practice and responsive teaching, ensuring all staff use questioning, live feedback and in-lesson checks consistently and effectively, so that misconceptions are addressed swiftly and pupils’ thinking is challenged and deepened across all subjects.
Increase the precision and impact of support for pupils with SEND / PP and those at risk of falling behind, through continued development of adaptive teaching, scaffolding approaches and targeted interventions, so that a greater proportion of pupils secure key knowledge and achieve expected standards, particularly in reading, writing and mathematics.
Develop a robust approach to the teaching and learning of Oracy. Oracy to be given specific time for dedicated lessons to ensure vocabulary development, public speaking skills, cognitive skills and social and emotional skills.





	Achievement is the EXPECTED standard



	
Pupils at our school are well prepared for the next stage of their education. They acquire the necessary knowledge and skills across the curriculum to access new learning confidently. The quality of pupils’ work and their responses during lessons show that they can increasingly articulate and apply their learning with accuracy and independence. Consequently, pupils leave our school as confident, curious and resilient learners who are ready for the challenges of secondary education.
Pupils develop strong foundational knowledge and skills, beginning with high-quality provision in EYFS that prioritises communication and language. Talk-rich environments, daily story time, structured language interventions (WellComm, Language Box) and targeted vocabulary teaching build early oral language. As a result, children develop secure listening, speaking and comprehension skills, enabling them to participate purposefully in structured learning and social interaction.
Pupils learn to read through a coherent phonics programme (Read, Write Inc) that is delivered consistently. Targeted daily ‘keep up’ sessions (Fast Track Phonics) secure accuracy and fluency for those who require additional support. For example, a group of Year 2 pupils who were initially unable to segment confidently made rapid progress following targeted phonics intervention and now read short texts with increasing fluency and independence. Older pupils whose fluency required improvement had daily reading sessions with the Head Teacher and their fluency improved.  Handwriting and spelling expectations are embedded, with clear progression and consistent practice across year groups, leading to improved written presentation and accuracy over time. 
The English lead researched resources to bring about improvement in Spelling, Punctuation and Grammar and the Ready, Steady, Write scheme was purchased, along with the Mrs Mctivity SPAG scheme. Through book scrutiny and summative assessment, we have been able to identify improvements and areas for development. 
Our data tells us that 75% of pupils are reaching national standards for EGPS (3-year average), however, our data also tells us the gap is beginning to widen for disadvantaged pupils. This has been addressed through staff training, targeted interventions, improved resources and deployment of staff (School Development Plan/English Action Plan). 
Writing has been identified as an area for development as, while we score broadly in line with national average (72%) we recognise that the trend of fluctuating attainment levels (disadvantaged gap is widening) needs to be addressed, so that our pupils consistently meet the expected standard.  We will achieve this through staff training, targeted interventions, improved resources and deployment of staff (School Development Plan/English Action Plan).  
Similarly, in mathematics, there is a strong focus on number fluency. Daily arithmetic practise (Flash Back in 4), visual representations and structured fluency sessions ensure pupils build secure number knowledge. This has resulted in pupils in Lower Key Stage 2 demonstrating greater multiplication tables knowledge (pupils reaching MTC expected standard has increased year on year). Accuracy in mental calculation and increased confidence when tackling multi-step problems has also improved, particularly in upper KS2 (3-year average for expected standard = 78%; National = 73%. 3 year average for higher standard = 14%; National = 25%). In 2023, higher standard was 9%, 2024 = 13%, 2025 =20%. This demonstrates we identified an issue and addressed it, resulting in year-on-year improvement.
Pupils achieve well overall. Our recent outcomes reflect attainment and progress broadly in line with national averages, with improvements evident in key areas. Internal tracking indicates that pupils make strong progress from their starting points, given the socio-economic difficulties of the catchment area, with the majority achieving age-related expectations by the end of each phase.
Disadvantaged pupils, those with SEND, and pupils known to children’s social care are supported effectively to make good progress. Robust monitoring and individual provision plans ensure barriers to learning are addressed promptly. For example, a disadvantaged pupil receiving precision teaching and daily reading support improved their reading age by 18 months in one academic year. Similarly, a pupil with SEND requiring social-communication support benefitted from tailored now-and-next routines and emotion-regulation sessions, resulting in improved engagement and readiness to learn across the curriculum.
Leaders ensure any gaps in foundational knowledge are addressed swiftly. Pupils in all year groups have targeted support where needed, and intervention impact is closely monitored. As a result, pupils who fall behind generally catch up rapidly, and gaps in attainment are narrowing over time.
Across the school, pupils develop positive learning behaviours and resilience. They respond well to feedback and demonstrate increasing independence in applying strategies to improve their work. This contributes to sustained engagement, higher-quality outcomes, and improved readiness for secondary school expectations.
Summary
Overall, the school’s work to secure strong achievement is effective and improving. Pupils acquire and apply knowledge well across subjects, and targeted support ensures that those with additional needs also progress securely from their starting points. As a result, the vast majority of pupils leave school equipped academically, socially and emotionally for future success.


	
Next Steps

· Further strengthen the consistency of progress in writing, particularly for Greater Depth and pupils with SEND/PP, through continued focus on sentence fluency, vocabulary development and extended writing opportunities across the curriculum, so that an even greater proportion of pupils meet or exceed age-related expectations by the end of each key stage.
· Establish Strong Foundations in children’s Spelling, Punctuation and Grammar knowledge from an early age, providing the required elements for children to be able to produce clear, precise writing which is fit for purpose; a structural foundation for the creative writing process. 
· Develop a robust system to assess Oracy Attainment. Data across the curriculum should indicate whether Oracy teaching as an explicit subject has had an impact.



	



	Attendance and behaviour



	Attendance and Behaviour is the EXPECTED standard



	
Leaders and staff have an accurate and informed understanding of attendance, behaviour and attitudes across the school. Behaviour logs (CPOMS), attendance analytics, pupil voice, and staff feedback are routinely reviewed and triangulated to identify patterns and trends. This proactive approach ensures that strategies are timely, targeted and effective. As a result, leaders respond swiftly to emerging issues, leading to improved behaviour consistency and more pupils attending school regularly and ready to learn. We strive to continually improve attendance.
High expectations for behaviour are embedded. Leaders have established clear rules and routines that are rooted in positive relationships, respect and responsibility. These expectations are actively taught, modelled and reinforced through assemblies, classroom routines and pastoral support. ‘Adults have high expectations for pupils’ behaviour. Pupils behave well, display positive attitudes and engage in their learning.’ (Ofsted 2023). ‘Pupils are incredibly respectful. Beaviour is exemplary, both in class and around the school.’ (Catholic Schools Inspectorate 2024). We have created a role for a Pastoral Lead, who is a member of the Safeguarding Team and has built excellent relationships with many children. This person is also ELSA trained, along with another, experienced member of staff. Consequently, pupils understand what is expected of them and overwhelmingly demonstrate positive conduct, contributing to a calm and purposeful learning environment, supported by the Year 6 prefects.
Staff act as consistent role models, demonstrating the behaviours and attitudes expected of pupils. Leaders ensure staff apply agreed systems and sanctions fairly and consistently. Positive behaviour systems, such as Dojo Points, Head Teacher Awards, ‘Walking in the Footsteps of Jesus’ Awards, given weekly at praise assemblies, motivate pupils effectively. We have also introduced a whole school approach called ‘My Happy Mind’ (NHS England), to enable pupils to increasingly demonstrate self-regulation and resilience.
When behaviour does not meet expectations, leaders and staff take decisive and proportionate action. Suspensions are rare and used only when necessary to maintain safety and uphold expectations. Individual behaviour plans, pastoral mentoring and restorative approaches support reintegration effectively. As a result, pupils at risk of exclusion receive timely intervention, and re-offending behaviours have reduced significantly for targeted pupils.
Leaders and staff respond promptly and robustly to incidents of bullying, discrimination or harassment. Pupils report that adults act quickly and fairly. For example, following a report of deliberate, malicious exclusion from a friendship group, involving a group of Year 6 children, Senior Leaders intervened immediately; restorative conversations took place and parents were informed straight away.
Attendance is closely monitored. Leaders analyse data at whole-school and pupil-group level, identifying emerging concerns and implementing early intervention. Persistent absence is tracked rigorously, with family support and home visits used where needed. For example, targeted attendance support for a group of disadvantaged pupils resulted in an average improvement of 4 percentage points over the term. Overall attendance is close to the national average and improving, particularly for pupils previously identified as persistently absent.
Where pupils face barriers to attendance—such as SEND needs, anxiety, social care involvement or caring responsibilities—leaders make reasonable adjustments. This includes phased returns, safe-space check-ins, key-worker support and breakfast club attendance. This tailored approach ensures pupils remain connected to school and increasingly attend more regularly, supporting both academic progress and emotional wellbeing.
Pupils display positive attitudes to learning. They take pride in their work, respond well to challenge and show respect to staff and peers. Pupil voice surveys indicate that pupils feel safe and supported, this ensures learning time is maximised. This results in high levels of engagement and positive learning behaviours across classrooms and shared spaces.
Summary
The school’s strategic, proactive and relationship-based approach to attendance and behaviour is effective and improving, ensuring a safe, calm and supportive learning environment where pupils can thrive. Pupils behave well, feel safe and attend regularly, leading to improved outcomes and readiness for the next stage of their education.

	
Next Steps

Further strengthen consistency in behaviour expectations and language across all staff, particularly for newer and support staff, through ongoing coaching and behaviour culture training, so that routines are embedded seamlessly in every classroom and pupils experience consistently high expectations at all times.
Continue to deepen family engagement to reduce persistent absence. Our data tells us that the majority of our PA list are known to Social Services and case studies tell us that parental mental health contributes to levels of Persistent Absence. This influenced our decision to implement ‘My Happy Mind’ across the school, as it includes a parental mental health element within the app. Families feel empowered to overcome barriers and a greater proportion of pupils maintain good attendance over time, particularly those who are disadvantaged or have SEND.
Increase the precision of pastoral and SEMH interventions, ensuring use of targeted evidence-based programmes and sharper review cycles, so that pupils with emerging emotional or behavioural needs receive timely, tailored support that improves regulation, resilience and readiness to learn, reducing repeat incidents and improving engagement.




	Personal Development and Well-Being



	Personal Development and Well-Being is the EXPECTED standard



	
Leaders have designed a coherent and ambitious personal development programme that extends across the curriculum and wider school life. Lessons, assemblies, enrichment opportunities and pupil leadership roles are carefully structured to enable pupils to develop spiritually, morally, socially and culturally. For example, we have a School Council, Eco-committee, Fair Trade Committee, Play Leaders, Buddies, Prefects, Maths Ambassadors, Reading Ambassadors and Happiness Heroes. All members of these groups are elected by their peers and staff. As a result, pupils demonstrate respect, responsibility and empathy, and they are increasingly confident in making positive choices.
A well-sequenced PSHE and RHE/RSHE curriculum (Jigsaw, My Happy Mind and Journey in Love) is delivered weekly and supplemented through assemblies, themed weeks and external specialist input (e.g. NSPCC workshops, school nurse sessions, PCSOs leading safety talks). Consequently, pupils talk knowledgeably about healthy relationships, personal safety (including online), consent and emotional wellbeing, and they can articulate how to keep themselves safe in and beyond school. Key concepts of My Happy Mind are: Self-Regulation and Mindfulness; Building Self esteem; Coping with challenges and adversity; Building Respect and understanding respect for understanding other perspectives; Being Resilient.
Respect for protected characteristics, fundamental British values and the diversity of modern Britain is woven through the curriculum. Pupils learn about different faiths and cultures through inclusive texts, visits (e.g. to a mosque and a local church), and celebration events such as Diwali and Black History Month. Pupils consistently demonstrate tolerance and acceptance, and incidents of discriminatory language are rare and addressed swiftly and effectively. Picture News is a key element of our Oracy Programme and it provides opportunities for every class to discuss local and national issues weekly. One class also delivers a presentation on that week’s topic during Monday assembly. For example, our Year 3 class delivered a presentation about bullying. Our school Children’s Mission Statement, ‘Be your best in all things. We try to follow Jesus’ footsteps by treating everyone with love and respect’, encapsulates British Values. Children who demonstrate these values are celebrated weekly in our whole school assembly. Children are also encouraged to be Global Citizens through participation in Eco-Schools and Fair Trade Schools, for which we have achieved Fair Trade status and Green Flag status consistently for many years. We support Cafod and other charities (Macmillan, Alder Hey, Children in Need, Comic Relief, Know Knife Crime, Save the Children, Fazakerley Children’s Centre, Fazfed).
Wider opportunities broaden pupils’ experiences and nurture talents and interests. A rich programme includes choir, sports clubs, IT club, fencing club, gardening club, and inter-school competitions. Pupils participate in theatre workshops, visits to museums and residential trips for older pupils. We also subscribe to the Schools Singing Programme (Liverpool Met Cathedral) and ukulele lessons for KS2 classes. All children’s extra-curricular activities are monitored and used to determine which children will graduate from the Holy Name Children’s University (27% of KS2 pupils have graduated). Participation is high, with disadvantaged pupils and those with SEND increasingly accessing enrichment provision; for example, targeted funding enabled PP pupils to attend the Y6 residential, contributing to improved independence and resilience.
Pastoral support is strong and responsive. Staff know pupils and families well, and pupils access support via named key adults, wellbeing check-ins, mentoring, soft starts and the quiet-sensory space. Trained ELSA provision and counselling partnerships (Beautiful New Beginnings) support pupils with emotional regulation and self-esteem. We have employed a Pastoral Lead to assist pupils having difficulty with transition from home to school; emotional regulation, making good choices and building resilience. This has led to improved attendance and engagement for targeted pupils; for example, following weekly ELSA sessions, pupils GN’s experiencing anxiety increased attendance from 92% to 100%, DT’s attendance improved from 90% to and they now participate fully in lessons. ER still needs extensive support but his attendance has improved from 70% to 94.9%. We conduct an annual pupil questionnaire to gauge pupil voice regarding school life; this influences our provision. For example, fully trained Playground Buddies life;lay Leaders were introduced following children expressing that play times could be better.
Pupil voice plays a strong role in shaping provision. Prefects, School council, eco-committee, reading ambassadors and sports leaders contribute to decision-making; for example, pupils successfully campaigned for more playground equipment in Key Stage 1 and “calm-zone” spaces (Breathing Bench) in Key Stage 2, improving social-play experiences for younger pupils. Pupils feel listened to and develop leadership, teamwork and problem-solving skills.
Overall, the school’s work to develop pupils’ personal development and wellbeing is effective and improving. Pupils leave the school confident, responsible and compassionate, with the skills, character and values needed to thrive socially, emotionally and academically.
‘’ The breadth of provision is particularly impressive. Educational visits are embedded across every phase of the school, ensuring that classroom learning is continually strengthened through real-life experiences. Residential learning in Year 6 provides far more than memorable moments; it develops independence, resilience, teamwork and self-belief at a pivotal stage in pupils' primary education. Daily sporting opportunities and inclusive extra-curricular clubs encourage participation, healthy lifestyles and belonging, ensuring that enrichment remains accessible rather than exclusive.
Creative arts occupy an equally important place within the curriculum. Whole-class ukulele tuition and participation in the Cathedral Schools Singing Programme provide every child with opportunities to develop musical confidence, performance skills and collaborative discipline, irrespective of previous experience. Their contribution to the charity single, Next Year You'll Be Home, supporting the Walton Centre, was particularly powerful. Beyond the obvious musical achievement, pupils experienced first-hand the importance of compassion, service and using their talents for the benefit of others. The subsequent coverage on Granada Television gave children something equally valuable: an authentic audience that celebrated both their achievement and the generosity of the HNCPS community.
The school's commitment to preparing children for life in contemporary Britain is equally commendable. The programme extends well beyond academic enrichment to include carefully planned opportunities that develop personal safety, resilience and informed decision-making. Workshops addressing knife crime, substance misuse and safeguarding were delivered thoughtfully and sensitively, enabling pupils to discuss complex issues within a safe and supportive environment. One such endeavour is the CELLS Project, where pupils experienced a life-sized prison cell as part of wider preventative education. Rather than relying upon abstract messages, leaders have deliberately chosen authentic experiences that encourage pupils to reflect critically upon choices, consequences and personal responsibility. This is preventative education at its very best. The leadership team expressed the importance of being proactive rather than reactive. I found the team to be realistic and measured in approach ensuring that each issue addressed was educational rather than sensational.
I was genuinely impressed by the HT’s determination to ensure that literature, culture and the arts are experienced rather than simply studied. The Altru Drama 'Play in a Day' project transformed Shakespeare from a distant literary figure into a living, collaborative experience, enabling children to perform, communicate and take creative risks with confidence. For many pupils, this represented their first encounter with live theatrical performance, illustrating Holy Name's commitment to ensuring that cultural experiences are not determined by circumstance but are an entitlement for every learner. Library partnerships, visiting storytellers and regular engagement with authors further strengthen this culture of reading, curiosity and lifelong learning.
Whether pupils are performing music, exploring Shakespeare, learning alongside emergency services, raising money for charity, participating in sport or discussing contemporary safeguarding issues, every experience at HNCPS contributes towards a shared vision of educating the whole child. Academic achievement, personal development, emotional wellbeing, citizenship and spiritual growth are not viewed as competing priorities but as complementary dimensions of an outstanding Catholic education. This holistic philosophy reflects the very best traditions of Catholic schooling, where leaders have long recognised that educating the mind must always be accompanied by forming character, nurturing compassion and developing a commitment to service.’’ (IQM Centre of Excellence Review 2026).
‘’ Leaders place an exceptionally strong emphasis on promoting pupils’ personal development. Pupils experience a wide range of carefully organised opportunities through the curriculum that enhance their well-being. Pupils understand the importance of treating others equally. They appreciate diversity and are empathetic towards others. They show respect for the differences between people. Pupils have many opportunities to take on responsibilities. They act as play buddies and members of the eco-committee. Pupils understand the important role that they play in the local and wider community. They are proud of the work that they do to support local and national charities as well as supporting a school in Zimbabwe. Leaders ensure that disadvantaged pupils access the same wealth of experiences as others in the school. As a result of all this work, pupils are extremely well prepared for life in modern Britain.’’ (Ofsted 2023).



	
Next Steps

Further strengthen pupil leadership and advocacy opportunities, ensuring wider representation and structured leadership development for pupils from all backgrounds, so that an even greater number of pupils, including those who are disadvantaged or have SEND, develop confidence, responsibility and leadership skills.
 Enhance the tracking and evaluation of enrichment and personal development participation, using more systematic monitoring and pupil-voice analysis, so that leaders can precisely identify gaps, tailor provision further and ensure equity of access, resulting in increased uptake and sustained engagement for targeted pupil groups.
 Deepen and embed the whole school approach to mental health and wellbeing, through the introduction of the My Happy Mind Programme, this will ensure that pupils, staff and parents are even more confident in recognising the requirements for good mental health and wellbeing .




	Early Years



	Early Years is the EXPECTED standard



	Leaders prioritise the Early Years as the foundation for future learning. They have a clear, ambitious vision for high-quality education and care, and the same high expectations for our youngest children as for pupils across the school. Leaders have an accurate, evidence-based understanding of strengths and areas for development through regular learning walks, curriculum reviews, analysis of data and staff coaching as well as regular discussions with SLT and EYFS Team. As a result, provision in Early Years continues to improve, and children make a strong, confident start to school life.  
Leaders ensure that all EYFS statutory requirements are fully met. Policies, safeguarding systems, staff-to-child ratios and welfare procedures are regularly reviewed and monitored to maintain high standards of care and education. Staff receive appropriate training and have a strong understanding of child development and the needs of young children.  Strong partnerships with families are established from the outset. Nursery staff conduct home visits, while Reception staff hold individual meetings with parents at the beginning of the school year to build positive relationships, gather valuable information about each child and support a smooth transition into school. The school also offers Helping Your Child Thrive sessions for parents of children due to start school, providing guidance and support during this important stage.  The school has well-established links with Fazakerley Children’s Centre, enabling staff to signpost families to appropriate services and access additional support when needed. As a result, children are safe, well nurtured and supported to develop into confident, independent and curious learners.
The curriculum is well-structured and clearly sequenced, identifying the core knowledge and vocabulary children should learn across all seven areas of learning. It is carefully planned to build progressively from Nursery to Reception. Curriculum Maps are very well developed and structured, this enables staff to identify and address gaps in learning at an early stage, while ensuring children develop the knowledge, skills and attitudes required for success in Key Stage 1 and beyond.  Consequently, children develop secure foundations in communication, language, early number, phonics and personal development, ensuring they are well prepared for Year 1.
Staff design learning experiences that reflect the age and stage of development for each child. Provision is responsive, with purposeful play, structured teaching routines, and carefully planned continuous provision. For example, after assessments showed lower fine-motor strength on entry, staff introduced daily ‘Wiggle and Squish’ sessions, Drawing Club and enhanced construction and fine motor provision, resulting in children demonstrating stronger pencil control and improved mark-making confidence. Gross motor skills are also developed and enhanced through outdoor provision resources such as enlarged whiteboards and large Perspex sheets for painting on.
Adults engage in consistently high-quality interactions, skilfully modelling ambitious vocabulary and encouraging children to think deeply, articulate their ideas and discuss their learning. A strong emphasis is placed on purposeful adult-child interactions, further enhanced through the implementation of Drawing Club, which provides rich opportunities for language development, storytelling and critical thinking. Regular meetings between the Senior Leadership Team and the EYFS team reinforce the importance of language-rich practice and the explicit teaching of vocabulary across the provision. As a result, children communicate confidently, express their ideas clearly, take turns in conversation, ask thoughtful questions and begin to develop strong reasoning and problem-solving skills.
There is a sharp focus on early communication and language. Daily story time in the middle of the day, when children share the same story all week so that they are very familiar with it. There is also a story at the end of every day, which children choose through a voting system (Head Teacher regularly reads to reception classes). Vocabulary-rich environments, Language Box (Nursery) and WellComm intervention, and structured talk routines support early speech and understanding. Children, including those with speech and language delay, develop increasingly confident and articulate language, enabling them to access learning more effectively.
Early reading is prioritised. Daily systematic synthetic phonics is taught consistently, with targeted keep-up support in the form of Fast Track Phonics, which is delivered daily. By the end of Reception, most children blend sounds securely and read simple books with increasing accuracy and fluency. Children show a love of books and choose to engage in reading activities independently.
Staff carefully consider children’s starting points, using baseline assessment, parental input through home visits, meetings and the school’s open door policy (EYFS team are available at the beginning and end of each day) and ongoing observation to identify gaps early. Targeted support is used effectively to close gaps. For example, a disadvantaged child who started school with limited English vocabulary made strong progress after targeted language sessions, now confidently communicating in full sentences and participating fully in group learning.
Transition into Year 1 is carefully planned and effectively managed to ensure continuity of learning and support pupils’ ongoing development. Reception and Year 1 staff work closely together, meeting regularly to discuss individual children’s needs, review assessment information and plan for progression within the curriculum. This collaborative approach ensures that children move into Key Stage 1 feeling confident, secure and ready to learn, with minimal disruption to their learning journey. Significant thought and consideration are given to class placements to ensure that each child is supported appropriately. Class 3, a single-age Year 1 class, provides an environment that is particularly well suited to children who would benefit from a more gradual transition into Key Stage 1, allowing key skills and foundational knowledge to be further embedded. Class 4, a mixed Year 1/2 class, is appropriate for children who are ready to access the expectations of the Key Stage 1 curriculum with increased independence and confidence. This flexible approach ensures that all children are placed in a learning environment that best meets their individual needs and supports their continued success.
Children’s personal, social and emotional development is a strength. Adults nurture relationships, model respectful interactions and support children to understand routines, feelings and behaviour expectations. Zones of Regulation, calm spaces and visual support tools help children self-manage emotions. Children feel safe and settled, show resilience, and demonstrate kindness and cooperation with peers.
Children achieve well from their starting points, including disadvantaged children, those with SEND and those known to social care. Additional adult support, targeted intervention and adapted provision ensure individual needs are met. As a result, children make strong progress and the proportion achieving a good level of development is typically broadly in line with national averages.
Children develop broad and secure knowledge and skills across all seven areas of learning and leave Reception ready for the next stage of school. They demonstrate independence, curiosity, resilience and early academic foundations that support continued success in Key Stage 1.

	
Next Steps
1. Further strengthen the precision of curriculum sequencing in specific areas (e.g. early maths and expressive arts & design), ensuring staff explicitly build on prior learning in small steps, so that all children deepen knowledge securely and a greater proportion exceed early learning goals.
2. Enhance communication and language practice through more targeted vocabulary enrichment and oracy routines, particularly in child-led provision and outdoor learning, so that children with lower starting points, including those with SEND and EAL, make accelerated progress in spoken language and early literacy confidence.
Broaden parental engagement strategies focused on early learning at home, including modelling phonics routines, language-rich play and early maths concepts, so that families feel equipped to support early learning and more children sustain strong progress from entry through to the end of Reception.





	Leadership and Governance



	Leadership and Governance is the EXPECTED standard



	
Leaders have an accurate and honest understanding of the school’s strengths and priorities. They draw on a wide range of evidence including lesson visits, pupil-voice, book looks, staff feedback, governor monitoring and assessment analysis to evaluate provision. Leaders act swiftly where improvements are needed; for example, writing was identified as in need of improvement across the school so the Ready, Steady, Write scheme was purchased, which uses high quality texts to stimulate children’s imaginations. The scheme also focuses on the mechanics of writing with daily grammar and sentence structure activities. The Read, Write Inc handwriting scheme has also been purchased and children in every class regularly practise handwriting; we have seen an improvement in handwriting and presentation. Our phonics is strong as we use the Read, Write Inc phonics scheme in Early Years and Key Stage 1 and also have daily, Fast Track Phonics and spotlight reader sessions for children identified as needing this intervention. In Key Stage 2 we purchased ipads for every class to use the Reading Plus programme; this has had an impact upon reading attainment. 
We identified an issue around Maths basic skills and, following discussions with staff, we concluded the Maths curriculum was not giving enough opportunity for children to strengthen basic skills. Therefore, we created space within the maths scheme of work to specific deliver arithmetic sessions and allow for a period of consolidation so that children’s basic skills could improve. This was through introducing a stand-alone Basic Skills lesson from Year 1 to Year 6. As a result, we have seen an improvement in basic skills. Flash Back 4 (knowledge retrieval from previous lessons) at the beginning of every lesson has also helped improve basic skills as well as presentation in Maths books.
Following the dissolution of the federated governing bodies of Holy Name and Our Lady and St Philomena’s, a new Governing Body was formed. We have governors from a range of fields with many skills (a Head Teacher, 2 teachers, a Merseyside Police Detective Inspector, a solicitor, an accountant, a driving examiner and a paramedic). Leaders and governors share a clear, ambitious vision rooted in inclusion, high expectations and strong pastoral care. They ensure policies and systems uphold these values consistently and communicate expectations clearly to staff. This creates a cohesive culture where pupils feel valued, achieve well and behave responsibly.
The curriculum is well-designed, sequenced and continuously refined. Subject leaders have a secure understanding of their areas and support colleagues through coaching and leading staff meetings. Curriculum leads also work with colleagues from other schools to enhance subject knowledge and moderate work to ensure agreement on standards. Assessment information informs planning and timely adjustments. As a result, pupils build knowledge securely over time and demonstrate increasing confidence and independence in applying skills across subjects.
Professional development is a priority. Leaders invest in evidence-informed training, coaching and mentoring to strengthen pedagogical practice and subject knowledge. For example, curriculum leads are given time with the Assistant Head to monitor their subject and set targets on how to improve pupil outcomes for their subject. Leaders ensure teachers have, or develop, the expertise they need. A purposeful programme of professional development — including instructional coaching, subject-specific CPD and joint practice development — builds staff knowledge and confidence. Subject 
leaders provide expert guidance and ensure consistency in implementation. For example, White Rose Maths, Ready, Steady Write, Read Write Inc and Kapow provide high quality CPD for teachers delivering the schemes (we purchased these after extensive research). We also subscribe to the National College, which has a vast bank of training resources. In addition, School Improvement Liverpool provide quality subject specific training for leaders and teachers. We have ECT mentoring from University College London. As well as that, we have regular professional conversations with subject leads to drive their subject forward.  Staff appreciate leaders’ focus on workload and wellbeing, including protected PPA time, PPA taken at home and streamlined assessment systems. Teacher retention is strong, and staff report that they feel well-supported and continuously improving.
Safeguarding leadership is highly effective. Systems are robust, training is rigorous and staff know how to report and respond to concerns. Leaders work closely with external agencies to protect pupils. This ensures pupils feel safe, staff are vigilant and safeguarding culture is embedded.
Leaders ensure inclusive practice and high expectations for all. Pupils with SEND receive carefully adapted provision and targeted interventions, while disadvantaged pupils are prioritised for pastoral and academic support.  For example, high-needs pupils receiving daily precision-teaching and structured emotional-regulation sessions, delivered by our newly appointed Pastoral Lead, have shown improved attendance and stronger engagement in learning, as well as enabling children manage their own behaviour better. 
The pastoral offer is strong. Leaders ensure pupils receive timely support, including ELSA, nurture provision, attendance mentoring and family-support referrals. We have also invested in My Happy Mind as a whole school programme to support the MHWB of every child, member of staff and parents. As a result, pupils’ emotional wellbeing and readiness to learn have improved, reflected in increased engagement and reduced behaviour incidents.
Governance is a strength. Governors are knowledgeable, visible and committed. They receive detailed reports, ask challenging questions and visit the school to validate information. For example, the Safeguarding Governor conducted an audit of safeguarding provision and attended staff training. The Chair of Governors is very active in school life; she presented the certificates to the graduates of Holy Name Children’s university and delivered a very inspiring speech.

Professional development for Governors is a priority and they regularly attend training on important aspects of school governance, such as preparation for the implementation of systems to comply with Benedict’s Law.
Leaders maintain strong relationships with parents and the wider community. Communication is transparent and supportive, and families are encouraged to engage in school life through workshops, celebration events and volunteering. Throughout discussions with staff, there was a genuine commitment to accompanying families rather than judging them. ‘’Leaders demonstrated an authentic understanding that inclusion requires schools to walk alongside parents during periods of challenge whilst maintaining high expectations for every child. ‘’ (IQM Centre of Excellence Review 2026). Parents feel involved and confident in supporting their children’s learning.
Leaders maintain a focus on continuous improvement and accountability. School development planning is sharply focused, with clear milestones and measurable success criteria. This ensures strategic work results in sustained improvement, not short-term initiatives.
Overall, leadership and governance are highly effective and improving, providing clear direction, strong support for staff and high-quality education for pupils. The school continues to improve, pupils thrive socially and academically, and staff morale remains positive.


	
Next Steps
Embed further consistency and depth in subject leadership practice, particularly for leaders newer to role, through structured coaching, release time for monitoring and shared evaluation frameworks, so that every subject leader confidently articulates curriculum intent, monitors implementation effectively and demonstrates clear impact on pupil outcomes across the school.
Sharpen the evaluation of intervention impact and provision for vulnerable pupils, including disadvantaged and SEND learners, by refining progress-tracking systems and increasing opportunities for collaborative review with teachers and support staff, so that leaders can more precisely measure the difference support strategies make and ensure all pupils continue to make strong, sustained progress from their starting points.
Enhance parental engagement in learning, by expanding workshop programmes, home-learning support and proactive early help offers, so that families feel increasingly empowered to support learning and attendance improves further, particularly for pupils facing additional barriers.
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