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At Holy Name Catholic Primary School, our Pupil Premium strategy for Key Stage 1 and Key Stage 2 is underpinned by a clear moral purpose: to ensure that all pupils, regardless of disadvantage, achieve well, feel valued and are fully prepared for the next stage of their education. This statement draws directly on our Self‑Evaluation Form (September 2025) and our School Development Plan, ensuring a coherent and strategic approach to improving outcomes for disadvantaged pupils.
Our SEF identifies Holy Name as a good school, with outstanding personal development and welfare, strong leadership and a broad, ambitious curriculum that meets the needs of our community. Leaders and governors have an accurate understanding of the school’s strengths and areas for further development, particularly in relation to attendance, ensuring pupils “know and remember more”, and securing consistently strong academic outcomes for disadvantaged pupils across KS1 and KS2.
The context in which our school operates presents a number of challenges. A significant proportion of our disadvantaged pupils also have SEND, are known to social care, have EAL, or experience difficulties with attendance and wellbeing. The SEF recognises that while gaps are closing in some areas, disadvantaged pupils’ outcomes—particularly in writing, grammar, punctuation and spelling, and elements of mathematical fluency—require sustained and focused improvement. Persistent absence remains a barrier for some pupils and continues to be a whole‑school priority.
In response, our KS1 and KS2 Pupil Premium strategy aligns closely with the School Development Plan priorities of attendance, curriculum, assessment and leadership. High‑quality teaching remains the cornerstone of our approach, as evidence shows this has the greatest impact on reducing the attainment gap. Teaching is carefully sequenced, scaffolded and responsive to need, ensuring disadvantaged pupils can fully access learning and are challenged appropriately.
Across KS1 and KS2, we place a strong emphasis on:
· Improving writing outcomes, with a clear focus on handwriting, presentation, grammar and the confident application of knowledge across the curriculum
· Securing key knowledge and recall, so pupils build fluency and long‑term retention
· Developing mathematical fluency, particularly through consistent approaches to multiplication and arithmetic
· Supporting pupils’ mental health and wellbeing, recognising this as fundamental to engagement and success in learning
· Raising and sustaining attendance, embedding the message that every lesson matters
Assessment plays a central role in our strategy. In line with the SDP, leaders use assessment information effectively to identify gaps early, monitor progress closely and intervene swiftly. Systems are designed to ensure that disadvantaged pupils are visible in all monitoring activity, including pupil progress meetings, lesson visits and work scrutiny.
The SEF highlights the strength of leadership and governance at Holy Name, and this is reflected in our oversight of Pupil Premium funding. Governors receive regular updates on impact, spending decisions are transparent, and interventions are evaluated rigorously to ensure value for money and meaningful outcomes for pupils.
Ultimately, our Pupil Premium strategy for KS1 and KS2 is not about isolated interventions, but about strengthening everyday classroom practice, building staff expertise and creating the conditions in which disadvantaged pupils can thrive academically and personally. Through high expectations, early intervention and a relentless focus on quality, Holy Name Catholic Primary School is committed to narrowing gaps, sustaining improvement and ensuring that all pupils leave us confident, capable and ready to succeed.
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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school 
	304

	Proportion (%) of pupil premium eligible pupils
	30% (92 pupils)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended – you must still publish an updated statement for each academic year)
	2025 to 
2029

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	June 2026

	Statement authorised by
	Mr N Morris

	Pupil premium lead
	Ms T Parry   Mrs H Perry

	Governor / Trustee lead
	Ms C Miller, lead for disadvantaged pupils



Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£137,865

	Recovery premium funding allocation this academic year
	

	Pupil premium funding carried forward from previous years 
	

	Total budget for this academic year

	£137,865


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Holy Name Catholic Primary, our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. We will strive year on year to reduce the attainment gap and focus in equity and ensure this is a key part of whole school planning.
We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set
· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.
The school for the past 3 years has been above average for school and are deprivation.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Using the ISDR data document, it suggested that children in our school in Year 6 have achieved below National standard in writing, within the 3-year trend. On average 50% of school’s disadvantaged children are achieving the expected standard in writing. National disadvantaged children are achieving on average 59%. ISDR also informs us that the school disadvantaged children have a 28% achievement gap when compared to National Non disadvantaged. This means focus needs to be given to writing standards: composition and structure, applying grammar punctuation and spelling, handwriting and presentation, fluency and originality. Handwriting and presentation have been highlighted as a key weakness when completing monitoring cycles.
National Picture: Only 59% of disadvantaged children and 30% of SEND meet the National requirements for writing at the end of KS2.
This is evidenced in the ISDR data Report. This will be measurable through schools monitoring of writing and ISDR data updates.

	2
	Using the ISDR data document, it suggested that children in our school in Year 6 are close to average in achieving the National Standard for grammar, punctuation and spelling over a 3-year average (school 75% national 72%). However, the ISDR informs us that despite a 3-year trend of being close to average for our disadvantaged, last year we saw a significant gap in achievement between school disadvantaged (39%) and national disadvantaged (60%) achieving expected standard. This means our gap trend is currently widening. We need to ensure this was a cohort issue rather than a future trend. This means focus needs to be given to grammar, punctuation and spelling across the school with a particular focus on children using and understanding the correct grammatical terminology. This has been highlighted as a key weakness when children are asked to apply knowledge.
This is evidenced in the ISDR data Report. This will be measurable through the schools monitoring of GPS and ISDR updates.

	3
	Using the ISDR data document, it suggested that our children in Year 4 have a 3-year trend of being below National figures for the multiplication times table check (MTC). It is reported that 2024 – 2025 saw the children achieving above National figures (School 21 points / National 21 points), we need to make sure this trend continues, as 2023 – 2024 / 2022 – 2023 show our children achieved below National standards (18 points). This means we need to evaluate successful strategies used last year and ensure they become embedded within practice. 
National Picture: Disadvantaged pupils performed less well in the multiplication tables check than non-disadvantaged pupils. The average attainment score of pupils who took the check increased for disadvantaged pupils from 18.9 to 19.3, and for non-disadvantaged pupils from 21.3 to 21.7
This is evidenced in the ISDR data Report. This will be measurable through the schools monitoring of MTC and ISDR updates

	4
	Through our daily interactions with parents and students, it has been noted there has been a rise in children dealing with Mental Health issues. We have seen a rise in children showing signs of anxiety, or not being able to control own moods, or struggling to navigate social interactions with their peers. This then becomes a significant barrier for learning in the classroom. This means the school needs to focus on supporting children to look after their own mental health and well being though giving them the tools and strategies to manage within the long term. It also means giving parents the tools so mental health issues can be addressed at home as the primary care giver.
This evidenced by SEND and Safeguarding data. This will be measurable through school records, Bounce data, and outside agency support.

	5
	The school is within the Fazakerley East Ward of the city. Ward data shows that domestic violence and adult mental health are high reasons why children are supported by Social Care. It is our challenge to ensure children who are known to social care or have been known to social care, are given the individual support they might need to overcome the issues that individual families might face.
This will be measurable through SMSC and PSHE initiatives. Reports for children with social care including CPOMS data.

	6
	Our attendance data over the last 3 years indicates that attendance gap between disadvantaged and non-disadvantaged has been closing. This needs to continue to be a focus in school so no child is left behind due to poor attendance to school.   
(Non-disadvantaged 93.5% Disadvantaged 92% SEND 92.1%)
Our attendance data shows that children who are PA are SEND children or those disadvantaged and involved with social care, or families who take extended holidays back to their home countries for a family event.
(Non-disadvantaged 14.7% Disadvantaged 26.9% SEND 24%) 
Our assessments and observations indicate that persistent absenteeism is negatively impacting disadvantaged pupils’ progress.
Attendance for FSM over the last 3 years has seen improvement and is getting closer to National. SEN attendance was below average for 2 years and is currently becoming close to national figures (see table below).
This will be measurable through attendance data.
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Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Improve the writing attainment gap for the disadvantaged by the end of KS2 by ensuring improvements in solid foundations with a focus on improving handwriting and presentation.
	Every child, including disadvantaged will be supported the reach the writing standards at end of Key Stage 2. Those in danger of not meeting the standards will be identified and a support plan will be put in place to address any key gaps.
Writing target for the non-dis-advantaged to be close to the 3-year national average of 78%
Writing target for the disadvantaged to be close to the 3-year national average of 59%
AI writing moderation will show a measurable difference in writing outcomes of KS2 children. 
Book monitoring will show a significant improvement in handwriting and presentation of writing across the curriculum.

	2. Improve GPS attainment for disadvantaged pupils by the end of KS2 by ensuring improvements in using and understanding grammatical terminology.
	Every child, including disadvantaged will be supported the reach the GPS at end of Key Stage 2. Those in danger of not meeting the standards will be identified and a support plan will be put in place to address any key gaps of knowledge.
GPS target for the non-disadvantaged to be close to the 3-year national average of 78%
GPS target for the disadvantaged to be close to the 3-year national average of 59%
Word, sentence, text, punctuation and terminology for pupils for each year group will be monitored for coverage and assessed for knowledge.
Gaps in learning will be addressed through giving a quick further learning support. Scaffolding and modelling for the disadvantaged will be in place to support how the learning is revisited and deepened.

	3. Improve MTC attainment for disadvantaged pupils by reflecting on classroom practice.
	Every child, including disadvantaged will be supported the reach the MTC at end of Year 4 to support mathematically fluency in Key Stage 2. Those in danger of not meeting the standards will be identified and a support plan will be put in place to address any key gaps of knowledge.
MTC target to be close to the 3-year national average of 21 points.
Clear strategies to be put in place to develop a fluency to recall multiplication facts across Key Stages.

	4. Develop a school approach to supporting children with mental health issues and give them the tools to navigate and improve wellbeing.
	Children are quickly identified that may need extra support for mental health whether that be anxiety, depression, or the pressures of everyday life. The most in need children will be signposted to Mersey Health Care to work with practitioners in school around mental Health and wellbeing. Children identified to be in crisis will be signposted to the CAHMS team. 
All children will be given the strategies of self-regulation through implementing zones of regulation – this gives a common language and a set of tools to manage own emotions. This will be taught to the children and used within the classroom. The approach will clear and consistent within all classrooms. 
This will be measurable through using a mental health and well being app. The measures children’s well-being overtime and will also alert staff to when a child may need extra support.

	5. Improve chances for academic success for children looked after by social care by enhancing good mental health and support to achieve core developmental milestones.
	Children will be supported in developing strategies to improve self-regulation, managing self and building relationships.
Children will be given the words and the knowledge of how to express their own feelings and those of others so to be able to regulate their own behaviour.
Most children will establish good behaviour boundaries including the ability to follow rules and to be able to focus attention. A clear pathway of support will be in place for children needing extra support to control immediate impulses and to engage in activities that are adult led or within a peer group.
This will be measurable through Safeguarding and SEND records. This will clearly show the impact of any extra pastoral support given to children.

	6. To sustain improved attendance for all pupils, particularly our disadvantaged pupils.

	A clear attendance strategy is in place to ensure attendance for pupils from the first day of starting the school has a high priority.  Parents are fully informed of the school expectations for attendance and the support / challenge the school will give to ensure daily attendance in all year groups. This will include taking extended leave from the school for a family event within a home country.

PA children and children at risk of PA are identified at the earliest stage and strategies are put in place quickly to ensure good habits are formed. This clear expectation will reduce the gap between disadvantaged and non-disadvantaged as the children travel through school.

All whole school strategies and rewards will be visible from Nursery to Year 6,

This will be measurable through attendance data and records of support given for individual children and families.



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £79,300
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Developing high quality teaching, assessment, and curriculum which responds to the needs of the students.
Prioritise daily systematic handwriting practice (RWI handwriting) which will focus on:
· posture of how to sit at a table and be ready to write.
· Developing a tripod grip when using a tool / pencil.
· Correct letter / number formation is taught and practiced under the direct supervision of an adult. This allows the adult to give immediate feedback to the child.

All practitioners have high expectations of writing and presentation in any piece of work creating a cross-curricular approach.

Subject monitoring to include reference to handwriting and presentation. Subject reports to be clear on how disadvantaged children are progressing in the subject.

Subject leads are clear who the disadvantaged children are when completing learning walks to monitor the subject. Monitoring to include how the disadvantaged are supported to achieve learning intentions e.g. scaffolded lessons, use of working walls that allow children to revisit learning (this may need to a visual support for SEND). 
Teachers to use resources such as the Hemmingway app, to simplify language within a learning task. A differentiated approach will be clear in books.

Any disadvantaged child needing extra support or intervention to address a learning gap in writing, GPS or MTC will have an individual support plan that reflects what the child is receiving and when. 

Teaching of SPAG is held within a stand-alone lesson at the beginning of each week. However, the grammar objective will be carefully selected for the narrative type and be referred to in lessons e.g. If writing a newspaper article, the grammar objective will be using a passive voice, direct speech etc. Marking and feedback will reflect how the child used the grammar objective for effect within their written work. A SPAG objective should be revisited if the learning has not been secure. Working walls will always show a modelled example of the grammar objective alongside the grammar terminology.

Teaching SPAG will be through reading and writing opportunities. Teachers will make explicit reference to year group objectives within all lessons to create a cross-curricular deepening approach. 

All staff will use the correct grammar terminology when modelling and talking though how grammar is used within a sentence and what grammar effects can be used to enhance a piece of writing e.g.  ‘I have used a single clause sentence here, but an embedded clause could add some crucial information for my reader…’

Staff have a clear and shared approach to teaching multiplication fluency:
· Skip counting – learning 2s, 5s, 10s through songs and rhythmic clapping.
· Using visual models and manipulatives, such as arrays.
· Games and interactive activities. TT rockstars to be used in the classroom and as homework opportunities. Success to be highlighted in certificates and celebrated.
· Understanding the concept – repeated addition.
· Teach strategic fact families
· Practice and repetition – timetable reflect daily opportunities for this.
· Incorporate technology – used as extra practice for children needing extra support.
· Incorporate movement and multi-sensory learning.

Each class to have a zone of regulation toolkit in the classroom for the children to access within an area called ‘regulation station’.

Zones to be introduced to whole school through storybooks that show relatable characters and real-life scenarios.

Zones of regulation to be taught in the classroom through the digital classroom. This will give children videos and visuals to understand regulation. Training for staff will also be developed through this.

Zones of regulation app used for individual children with the support of the pastoral lead.

	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2



https://educationendowmentfoundation.org.uk/using-pupil-premium













Teaching and Learning Toolkit | EEF






https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants




https://whiteroseeducation.com/resources/maths/primary






There is evidence to suggest that explicitly teaching children strategies for managing their emotions is effective. Child and educator interactions are an important factor when children are learning to regulate their emotions, especially for children experiencing disadvantage. EEF 
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	Professional development to support implementation of approaches.
Professional development, including training and coaching, is planned and effective so all staff become experts. 

All adults who work with pupils expect consistently high standards across all areas of the curriculum.

All adults who work alongside children know the grammatical terminology for their year group / focus grammar for catch up support and can use it effectively to support children across the curriculum
Leaders plan appropriate CPD for staff who need additional support.

Purchase of Zones of regulation digital classroom and training package.

Subject leadership meeting and cluster groups to continue.

Training for Leaders in developing effective monitoring for disadvantaged children. This to be completed alongside the SENCO.

	In line with the EEF recommendations of effective professional development training will build knowledge, motivate staff, develop teaching techniques and embed practise.

Effective Professional Development | EEF

Guide-to-Effective-Professional-Development-in-the-Early-Years.pdf

	1,2,3,4,5

	Mentoring and coaching teachers.
Teachers systematically pass on information about children’s knowledge
gaps to staff as part of transition.

Teachers seek advice and work with the SENCO and other adults to support pupils
needing adaptations or further support.

Leaders ensure that formative and summative assessments are effective in informing and refining planning and teaching for individuals, groups and whole classes. Teachers use assessment to make sure teaching is sequenced to match pupils’ existing knowledge.

Teachers are encouraged to learn from each other, though observation and support. 
Time given to teachers through allocated staff meetings to research and develop an area of focus.

	Effective Professional Development | EEF

Recruiting, retaining, and supporting teachers | EEF


	1,2,3,4,5

	Supporting recruitment and retention of teaching staff.
Commitment to reducing workload using DFE toolkit.

Staff voice is used in decision making. Working parties have been formulated to develop a shared approach to raising standards and developing secure learning.

Ensure Early Career Teachers receive expert support in developing their behaviour management, pedagogy, curriculum, assessment and professional behaviours.
	Recruiting, retaining, and supporting teachers | EEF
	1,2,3,4,5

	Technology and other resources that support high quality teaching.
Pupils who need support have access to appropriate resources and equipment to
enable them to make progress in line with their peers.

Purchase of equipment to support fine motor skills 

Purchase of digital resources: TT rockstars, Zones of regulation

Purchase of regulation tools for each classroom to have within their regulation station.

Purchase of high-quality texts to support vocabulary development.

	





	1,2,3,4,5

	Purchase of standardised diagnostic assessments. 
Ai Air writing to assess and identify gaps in writing.
Testbase termly assessments for reading / comprehension
Bounce together – mental health and wellbeing school survey platform to track and monitor wellbeing.
Purchase of Arbor (School management software) to support the monitoring of attendance across the school. 
	When used effectively, diagnostic assessments can indicate areas for development for individual pupils, or across classes and year groups:
Diagnostic assessment | EEF 


	1,2,3,4,5






Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £43,460
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional handwriting sessions targeted at the disadvantaged pupils and those who require further catch-up support in KS2
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | Teaching and Learning Toolkit | EEF 
And in small groups:
Small group tuition | Teaching and Learning Toolkit | EEF
	1, 2, 3, 4, 5

	Additional Writing intervention using the dyslexic friendly intervention approach Nessy. This will be targeted at the disadvantaged children and those not meeting year group standards in KS2.
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | Teaching and Learning Toolkit | EEF 
And in small groups:
Small group tuition | Teaching and Learning Toolkit | EEF
	1,2,3,4,5

	Additional language interventions through ‘Wellcomm’ for those children who are not meeting age related expectations for receptive language skills. This will be focused on disadvantaged, SEND and EAL children,
	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:
Oral language interventions | Teaching and Learning Toolkit | EEF
	2,4,5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £28,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff have training on emotional regulation and how to this this effectively in the classroom. Training for the pastoral lead to utilize this when working with individual children.
	Both targeted interventions and universal approaches can have positive overall effects:
Behaviour interventions | Teaching and Learning Toolkit | EEF
	5

	All staff to be aware of the PP children with PA, to monitor and encourage good attendance. This will include having attendance conversations with parents within formal meetings such as parents evening. The school has appointed attendance/support officers to improve attendance. 
	Embedding principles of good practice set out in the DfE’s guidance on working together to improve school attendance.
The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	6

	Pastoral Lead employed in the school staffing structure to support targeted children with emotional wellbeing and behaviour. Focus on those children who are being supported by social care. These children often have low engagement and low expectations from school. The pastoral lead will be a positive mentor. 
	DFE Guidance tells us this enhances student engagement,
Improves academic achievement, fosters a sense of belonging and reduces disengagement.

Mentoring | EEF
	5,6

	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All


Total budgeted cost: £150,960
Part B: Review of the previous academic year: Outcomes for disadvantaged pupilsWe have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
The data below is based on the 3-year average as published in the ISDR (March 2026)
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Figure 1 Attendance Data
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Externally provided programmes
	Programme
	Provider

	Reading Plus (Year 5/6)
	Dreambox learning inc

	Oxford Reading Buddy (Year 3/4)
	Oxford University Press

	Jigsaw
	Jigsaw PSHE LTD

	Read Write Inc
	Ruth Miskin

	TT Rockstars
	Play.TTrockstars.com

	My Maths
	Oxford University Press

	Wellcomm
	GL Assessment

	White Rose Maths
	White Rose

	First Class at Numbers
	Edge Hill University

	Peripatetic Music Teacher
	Liverpool Archdiocese

	CUSP approach for Hitsory and Geography
	Unity Schools Partnership

	Charanga Music
	Charanga LTD

	KAPOW for Art / Music /  DT delivery
	Kapow Primary

	Emoitional Literacy Support
	Educational Pyshcologists

	MGL for computer delivery
	MGL World

	Musical Mondays
	Charanga



Service pupil premium funding (optional)
	How our service pupil premium allocation was spent last academic year

	N/A

	The impact of that spending on service pupil premium eligible pupils

	N/A




Further information (optional)
	Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. That will include: 
· embedding more effective practice around feedback. EEF evidence on feedback demonstrates this has significant benefits for pupils, particularly disadvantaged pupils. 
· utilising a DfE grant to train a senior mental health lead. The training we have selected will focus on the training needs identified through the online tool: to develop our understanding of our pupils’ needs, give pupils a voice in how we address wellbeing, and support more effective collaboration with parents.
· offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate.
Planning, implementation, and evaluation
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. 
We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations with parents, students and teachers to identify the challenges faced by disadvantaged pupils. We also referred to schools with high-performing disadvantaged pupils to learn from their approach.
We looked at several reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. We also attended pupil premium training to scrutinise and develop a more effective Pupil Premium strategy. 
We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it through the implementation of activities. 
We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for pupils.
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Disadvantaged pupils’ performance

Disadvantaged pupils reaching the expected standard in reading, writing and maths

Year Thisschool  National average
Latest 3 year average 45% 46%
2024/25 44% 47%
2023/24 48% 46%
2022/23 4% 44%

Disadvantaged pupils reaching the expected standard in reading

Year Thisschool  National average
Latest 3 year average 73% 62%
2024/25 56% 63%
2023/24 81% 62%
2022/23 82% 60%

Compared with national average
Close to average
Close to average
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Close to average
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Disadvantaged pupils reaching the expected standard in teacher assessed writing

Year Thisschool  National average
Latest 3 year average 50% 59%
2024/25 50% 59%
2023/24 57% 58%
2022/23 4% 58%

Disadvantaged pupils reaching the expected standard in maths

Year Thisschool  National average
Latest 3 year average 7% 60%
2024/25 72% 61%
2023/24 1% 59%
2022/23 1% 59%

Compared with national average
Below
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All pupils - Year 4 MTC score

Year| Cohort| School| National | National distribution banding | Trend Year group context
3-year 135 19.5 206 | Below (non-sig) Not applicable | Not applicable

2025 45 213 21.0| Close to average (non-sig) No sig change | -

2024 45 189 206 | Below (non-sig) No sig change | -

2023 45 184 20.2 | Below (non-sig) Not available | -
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Disadvantaged pupils - EGPS expected standard

School disadvantaged compared to
national disadvantaged

School disadvantaged compared
to national non-disadvantaged

National distribution | National
Year| Cohort| School | National | banding (nondis)| Gap|GapTrend |Year group context
Close to average . .
3-year so| o eme| somfoE 78%| 18 [Not applicable | Not applicable
2025 18| 30%|  60%|Below (non-sig) 79%| 40| Widening -
2024 21 71% 59% | Above (non-sig) 75| 7 |Nomeaningful |
change
Close to average ]
2023 7| 7| sew ) 78%| -8 [Notavailable |-
(non-sig)
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Disadvantaged pupils - Maths expected standard

School disadvantaged compared to
national disadvantaged

National distribution | National
Year| Cohort| School | National | banding (nondis)| Gap|GapTrend |Year group context
3-year ss|  71%|  60%|Above (non-sig) 80%| -8 |Notapplicable | Not applicable
. 1ol 7| 19| Close o average atoe| g |Nomeaningful |

(non-sig) change
2024 21 71% 59% | Above (non-sig) 79| g |Nomeaningful |

change

Close to average ]
2023 7| 7| sew ) 79%| -9 [Notavailable |-

(non-sig)
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Disadvantaged pupils - Writing expected standard

School disadvantaged compared to
national disadvantaged

School disadvantaged compared
to national non-disadvantaged

National distribution | National
Year| Cohort| School | National | banding (nondis)| Gap|GapTrend |Year group context
3-year ss|  so%|  59%|gelow (non-sig) 78%| 28| Not applicable | Not applicable
. 16| som|  sess|Close o average Js6| g |No meaningful |

(non-sig) change
2024 21 57% 5ay | Close to average 78% | -20 | Narrowing -

(non-sig)
2023 17| a1%|  s8%|Below (non-sig) 77%| 36 |Not available |-
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SEN -Attendance

National distribution | Sch trend vs Nat

Year Cohort|  School | National | banding trend School context
2024/25 32| 924%| 92.4%|close to average Relative improvement | -

(2 term)

2023/24 33| sean| o21% Relative decline -

(3 term)

2022/23 36| seo%| o1o% Relative decline -

(3 term)

2018/19

28  951%|  94.4% [ Close to average Not available -
(3 term)
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FSM6 - Attendance

National distribution

Sch trend vs Nat

Year Cohort| School | National | banding trend School context
2024725 89| 917%| 924%|Close to average Relative improvement | -

2023/24 98| 907%|  92.0%|Close to average Relative improvement |-

(3 term)

2022/23 104|  900% Relative decline -

(3 term)

2018/19 70| 932% Not available -

(3 term)
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Disadvantaged pupils - Reading, writing and maths expected standard

School disadvantaged compared to | School disadvantaged compared
national disadvantaged to national non-disadvantaged

National distribution | National
Year| Cohort| School | National | banding (non dis) [ Gap | Gap Trend Year group context

Close to average

3-year 56 45% 46% (non-sig) 68% -23 [ Not applicable | Not applicable
2025 18 4% 4795 | Close to average 0% | s |No meaningful |
(non-sig) change
2024 21 48% 469 | Close to average 79| o0 |No meaningful |
(non-sig) change

Close to average

2023 17 41% 44% :
(non-sig)

66%| -25|Notavailable |-
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Disadvantaged pupils - Reading expected standard

School disadvantaged compared to
national disadvantaged

School disadvantaged compared
to national non-disadvantaged

National distribution | National
Year| Cohort| School | National | banding (nondis)| Gap|GapTrend |Year group context
3-year ss|  73%|  62%|Above (nonsig) 80%|  -6|Not applicable | Not applicable
2025 18 56% 63% | 81% | -25 | widening -

(non-sig)
2024 21 81%|  62% | Above (non-sig) s0%|  1|posivegap |-
2023 17| ea%|  60%|Above (non-sig) 78%|  4|posivegap |-
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FSM6 - Attendance

(3 term)

National distribution | Sch trend vs Nat
Year Cohort|  School | National | banding trend School context
2024/25 89| 917%| 92.4%Closeto average Relative improvement | -
(@2 term)
2023/24 98| 907%| 2.0 Closeto average Relative improvement | -
(@ term)
2022/23 104 900%| 916% Relative decline -
(@ term)
2018/19 70 932%[ 944% Not available -
(@ term)
> Chart
SEN-Attendance

National distribution | Sch trend vs Nat
Year Cohort|  School | National | banding trend School context
2024/25 32| 924%| 92.4%Closeto average Relative improvement | -
(@2 term)
2023/24 33| sean| o21% Relative decline -
(@ term)
2022/23 36| seo%| o1o% Relative decline -
(@ term)
2018/19 28| 951%|  94.4%Close to average Not available -
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FSM6 - Persistent absence

National distribution

SEN - Persistent absence

Year Cohort|  School | National | banding Trend School context
(zzo?:r/sus 89 303%| 245%|Close to average (non-sig) | No sig change B

(Zsof:r/,i? 98| 388%| 271% No sig change -

(zsoizr/ss 104 423%| 203% Sig increase -

(Z:::r/,:s 70[ 243%| 16.1% | Above (non-sig) Not available R

» Chart

National distribution

(3 term)

Year Cohort|  School | National | banding Trend School context
2024/25 5 )

(2 term) 32 31.3% 22.3% | Above (non-sig) Sig decrease -

2023/24 i

2022/23 5 .

(3 term) 36 38.9% 25.7% | Above (non-sig) No sig change -

201819 28 7.1% 14.8% | Below (non-sig) Not available -





